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CHAPTER |

THE PROBLEM

Background and Sianificance of the Study

Prior to the 1960's approximately B0 percent of
the teachers employed at the primary level in the 5t.
Croix public elementary schools were recruited in the
Virgin Islands. During the early 196C's the enroliment
of the St. Croix public schools began experiencing a
period of rapid growth. This growth in the enrollment
of the St. Croix public schools continued from the
early 1960's to the late 1970°s and necessitated the
building of new schools and recruitment of teachers to
staff these schools. There was a critical shortage of
public school teachers on S5t. Croix during this time
and the Department of Education was forced to increase
its recruitment of teachers from the United States
mainland.

Problems affecting the recruited teachers from the
United States mainland rangec from cultural to environ-
mental differences, inadegquate housing, and dissatisfac-
tion with the high cost of living in the Virgin Islands.
As a result, while some of the recruited teachers remained,
others left St. Creix, causing a constant turnover of
teachers within the school system.

It was alleged that because o©of the demand for teachers,

the Department of Education was not being very selective



in the recruitment of teachers. it was also alleged

that the teachers with the least armount of preparation
were being assigned to the primaryv grades.

The primary grade teacher plays a vital reole in
the stability of any school system. Yet no study had
been made of the St. {roix pubiic school primary teachers.
As a member of this teaching level, employed at a St.
Croix public elementary school, the researcher had
developed an interest in knowing who were the St. Croix
public schoel primary teachers. In particular, the
researcher was interested in knowing the educational and
ethnic backgrounds of these teachers, as well as their
opinions concerning educational issues and practices
relative to primary education in the St. Creix public
elementary schools.

This study should provide information that will be
useful to the Virgin lslands Department of Education,
Personnel Division, in the recruitment and selection
of primary teachers on St. Croix. This study should be
helpful in providing information concerning needs for
in-service training and educational workshops. It should
also provide the College of the Virgin [slTands with

information useful! in developing and extending teacher

education pregrams.

Purpose of the Sfﬂdy

Thic study was undertaken to determine certain
aspecté of the characteristics, philosophy, and practices
of the St. Croix public schooi primary teachers. More-
specifically, the stucv was decicgned:

1 To obtain and analyze nersonal and professional

data concernino St. (roix public school primary
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teachers in such areas as age, educational
level, experience, and training.

2. To obtain and analyze data concerning the
professional opinions of the St. Croix
public school primary teachers regarding
such issues as grouping, promotion, and
mainstreaming.

3. To evaluate certain aspects of the charac-
teristics, philosphy, and practices of St.
Croix public school primary teachers in
light of what is considered most desirable
characteristics of primary cr elementary
teachers as found in contemporary profes-
sional literature.

4. To compare certain aspects of the charac-
teristics, philosophy, and practices of
St. Croix public school primary teachers”
with the characteristics, philosophy, and
practices of primary or elementary teachers

on the United States mainland.
Hypotheses

It was hypothesized that St. Croix public school
primary teachers possess the characteristics and qﬁali—.'
fications for effective teaching as recommended by
contemporary professional 1iterafure.

't was further Hypothesized that there would be
no significant differences in the professional charac-
teristics and philosanhy of St. Cfroix public school

primary teachers by age {under thirty vs. fTorty and



_h -
over) and educational level {(no bachelor's degree Vs.

master's degree) .

Pelimitations

The study was delimited to St. Croix public school
elementary teachers who were classroom teachers of
'primary grades one through three in February 1982.
Excluded from this study were teacher specialists such
as art, music, physical education, reading, and

mathematics specialists.

Design of the Questionnaire

The data used in this study were obtained from a
thirty-four item questionnaire. The questionnaire was
constructed to obtain personal and professional data of

St. Croix public school primary teachers as well as

their professional opinions regarding certain educaticnal

issues such as grouping, promotion, and mainstreaming.
The sections of the questionnaire used to obtain

personal and professional data were adapted from the

questionnaire used in the College of the Virgin lIslands

1981 thesis study by Emery, "A Profile of the St. Croix

Kindergarten Teacher."! The section of the guestionnaire

used to obtain information concerning the professional
opinions of St. Croix public school primary teachers
was constructed from areas of interest raised through
discussions between the researcher and other primary
teachers. The cover letter and a copy of the guestion-

naire used in this study may be found in the Appendix.

lruth Sewell Emery, "A Profile of the St. Croix
Kindergarten Teacher" {(Master's Thesis, College of the
Virgin Islands, 1981), pp. 53-57.



Lollection of GDeata

The subjects of this study were the primary school
teachers employed at the ten St. Croix public elementary
schools in February of 1982, Witn the assistance of
the St. Croix Primary Supervisor, 128 primary teachers
were ijdentified as the total non-special primary facuity.

Permission to conduct this study was granted by
Mrs. Gloria Canegata, District “uperintendent, Depart-
ment of Fducation, St. Croix.

Questionnaires were distri.uted to 120 primary
teachers at the ten $t. Croix public elementary schools.
Eight teachers were unavailable during the pericd of
distribution.

Ninety of the questicnnaires were returned and
identified as useable for the study. This was a returhéd
response of 75.0 percent and a total population response
of 70.0 percent. The data used in this investigation

were obtained from these ninety questionnaires.

Analysis of Data

Data were analyzed to determine if St. Croix
public school primary teachers possess the characteris-
tics and qualifications for effective teaching as recom-
mended by contemporary professional literature.

Data were analyzed to determine if there were
significant differences in the rrofessional characteris-
tics and philosophy of St. Croix public school primary
teachers by age (under thirty vs. fovty ang over) and
educational! level {(noc bachelor's deaoree vs. master's

degree) .
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Recsrconces to certain guestions were also com ared
[ d

with the status of elementary teachers as found in the
National Education Association survey of the Status of

the American Public School Teacher.m19?5—1976.2

Summary

This study was undertaken to determine certain
aspects of the characteristics, philosophy, and practices
of the St. Croix public school primary teachers. FPer-
mission was granted by the St. {roix District Superin-
tendent to conduct the study. With the assistance of
the €+ Craix Primarv Supervisor, the subiects at the
ten St. Croix public elementary schools were identified.

Data were obtained from the responses to a thirty-
four item questionnaire constructed to obtain infor-
mation concerning personal data, professional data, and
professional opinions of St. Croix public school primary
teachers in such areas as grouping, promotion, and
mainstreaming.

A review of the literature related to this stucdy is
presented in Chapter !1. The findings are presented in
Chapter Ii1!. A summary of the study, its findings,
hypotheses, and recommendations are presented in Chapter

Iv.

2Marsha A, Ream. Status of the American Public
School Teacher. 1675-1976 (ERIC Document Reproduction

Service, ED 159 163}, 1977.




CHAPTER 1

REVIEW OF THE LITERATURE

Research Findings on Teacher Effectiveness

. Teaching ability is represented by a wide range
of talents that are not easily sorted out, defined, and
measured. The evaluation of teachers and teaching has
been one of the most perplexing, continuing problems
in education. The premises and assumptions which
governed the evaluation of teachers and teaching have
changed over the years. The first set of assumptions
had an ethical and moralistic orientation.3

The next set of premises used to govern the evalu-
ation of teachers and teaching was oriented toward
personality traits. The ''good teacher'" was extrovertive,
heterosexual, of high mental capacity, possessed traits
of leadership, and possessed a positive self-concept.
The efforts to establish a research-based relationship
between these traits and the ''good teacher' generally
resulted in studies which reported no significant

4

differences.

One of the most extensive studies of teacher charac-
teristics was conducted by D.G. Ryans. The ultimate

purpose of the study was given as follows:

3William B. Ragan and Gene D. Shepherd, Modern
Elementary Curriculum, {New York: Holt, Rinehart, and

Winston, 19777, p. Lb&4.

bibid,



A significant resutt of one of the many investi-
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tudy was

The Teacher Characterisi:

o

conducted with two pozsinb vees of
results in mipnd: first, by school
svsteme o2 oan eid in identifying

rTeachers who, at the time of selection
for employment or perhaps in connection
with promotion, have characteristics
similar to thase deemed important and
desirable by the particular school
system and the culture it represents;
and second, by teacher education
institutions as an aid to a better
understanding of teacher characteristics
and associated conditions, which would
contribute to improve procedures for
selecting teacher candidates and to

the improvement of professional courses
and curricula.b

gations conducted by this study was in distinguishing

characteristics betweeen teachers

and teachers vated as low teachers. The notable differ~

ences between the high and low teachers were given as

follows:
There was a general tendency for high
teachers to be: extremely generous in
anpraisals of the behavioer and motives
of other persons; possecs strong interest
in reading and literary affairs; be
interested in music. painting, and the
arts in general; participate in social
aroups; enjoy pupil relationships;
prefer non-directive (permissive)
classrcom procedures; manifest superior
verbal intelligence and be superior
with respect to emotional adjustment.
51.W. Getzels and P.W. Jackson., The Teacher's
Personzlity and Characteristics, N.L. Gage, ed. ,
Handbook of Research or Teaching {Chicaoo: Rand
McNally, 1963), p. 570,

rated as high teachers
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On the other hand, 1
generally to be restrictive
als

in theitr abprais . oi other

prefer activities which ¢id

ow teachers tended

and critical
PErsSons;

not involve

cliose personai contact: express less
favorable opinions of pupils; manifest
less high verbtal inteiligence; show
less satisfactory emotional adjgstment
and represent older age groups.

The characteristics of the rated high and low

teachers were determined by responses from a 300

multiple-choice check list instrument known as the

Teacher Characteristics Schedule.

Don Hamachek, in an article entitied, "Charac-

teristics of Good Teachers and Implications for Teacher

Fducation' expressed his opinion that when it comes

to sorting out good or effective from bad or ineffective

teachers on the basis of personal characteristics it

becomes evident that:

Effective teachers appear to be those
who are, shall we say, '"human' in the

fullest sense of the word.
a sense of humor, are fair,

They have
empathetic,

more democratic than autocratic, and
apparently are more able to relate

easily to students on either

a one~to-

one or group basis. ineffective

teachers apparently lack a

sense of

humor, grow impatient easily, use €go-

reducing comments in class,

are less

well integrated, are inclined to be

somewhat authoritarian, and

generally

less sensitive to the needs of their

students./

©ibid., p. 570.

/Madan Mohan and Ronald E. Hull,

Teaching Effective-

ness: lts Meanings, Assessment and Improvement (Engle-

wood Cliffs, New Jersey: Educational
cations, 1975), p. 241,

Technology Publi-



Hamachek concludec that sven though there is no

single bect or worst kind of teecher, there are clearly
distinguishable charascteristics csscciated with "‘good"
and ''bad" teachers.8
Ancother set of premises to evolve was centered on
the competencies of the teacher with regard to the
subject matter being tauaht. This approach assumed
that the more a teacher knew about mathematics, for
example, the more the pupils would gain in their achieve-
ment in mathematics. A number of studies have been

done in which teachers with varyinrae knowledge of subject

matter were matched, few have shown any significant

o
o

differences in pupil's scores. The gree of teacher

= of debate.?

-
[Ix=N

6]
=%
n

- +
a L

cr
m

competency continues to
N.L. Gage, after considering why researchers con-

tinue to search for relationships between pupil growth

and teacher characteristics when their rewards have been

so meager, has suggested the selection of five global

characteristics. The five he selects are {1) warmth,

(2) cognitive organization, (3} orderliness, (4) indirect-

ness, and (5) problem-solving ability. These five

global characteristics, according to Gage, seem to be

components of effective teaching.]o

81bid., p. 249.

9william B. Ragan and Gene D. Shepherd, Modern
Elementary Curriculum, (New York: Holt, Rinehart
and Winston, 1977), p. hLbh.

10R. L. Ebel, ed., Encyclopedia of Educational
Research, {(London: Macmillan, 1969), p. 1h2L
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Research studies based on relating success in
teachincg and completion or roncompletion of reguire-
ments for certification bhave not established any
significant results.

0.J. Lupone concluded, atter studying 240 elemen-
tary teachers that were permanently or provisionally
certified, that the permanently certified received
higher ratings in the following characteristics:

(1} the ability to transliate subject
matter into living experience, {2)
proficiency in effectively using
related matertials in classroom
instructions, (3) and an understand-
ing and sympathetic attitude to-
ward the child. ]

On the other hand, E.E. Hawkins and E. 5toops
concluded that '"training and years of experience appear
to have no significant advantage over either formal
or informal evaluation for measuring teacher competence

except that of greater objectivity.”12

After a comprehensive review of research findings
to determine indicators of successful teaching conducted
by the American Association of School Administrators,
Department of Classroom Teachers of the National Educa-
tion Association, and the National School Boards Associ-
ation, several conclusions relating successful teaching

to training and experience were made. The-conclusions

were as follows:

Tlypid., p. 1433.

"2 bid.



1)
—
(R

I

1. Mastery of subject matter, although important
is not 2 major factor in teaching performance.

2. Good grades in college are consistently
related to effective teaching.

3. Teachers with the most professional know-
ledge tend to be the most effective
teachers.

L. Teachers who had had professional training
are, generaltly, more effective than those
who have not.

5. Teachers' rated effectiveness at first in-
creases rather rapidly with experience,
levels off at five years and beyond, and
chowe little change for the next fifteen
or twentT years, after which it tends to
decline.!3

Other conclusions made from this comprehensive
review of research findings relating to teacher effec-

tiveness were:

1. Teacher effectiveness is not significantly
related to the socio-economic status of the
teacher.

2. Differences in marital status account for
very little difference in teaching effective-
ness.

3. Difference in sex account for little of the
difference in success among teachers.

45, Differences in aptitude are of little value
in predicting success in teaching.

5. Differences in attitudes account for little
variation in effectiveness among teachers. b

13chris A. DeYoung and Richard Wynn, American
Education (New York: McGraw Hill, Inc., 1968) , p. 296.

Thipid.




»"3_

Despite numerous research studies dating back to
the 1900's the characteristics and gualifications of an
effective' teacher remain to be clearly defined. Efforts
to establish criteria to adequately assess teacher effec-
tiveness are no doubt hampered by the complexity of the

teaching-learning process.

Recommended Characteristics, Philosophy, and Practices

of Primary Teachers

in the contemporary professional literature of
early childhood and primary education there appears to
be considerable consensus concerning recommended charac-
teristics, philosophy, and practices of primary teachers
in a number of areas. Fach area of consensus is based
upon varying proportions of research documentation and
values systems. Twelve of these areas of consensus may
be stated as follows:

1. A considerable proportion of primary teachers
should be male.

2. Primary teachers should be drawn from a broad
spectrum of age and experience.

3, Primary teachers should come from a broad spectrum
of ethnic heritages.

L. Primary teachers should have at least a bachelor's
degree, preferably a master's degree or a five vyear
preparation level.

5. Primary teachers should have an undergraduate
major in early childhood education or elementary education.

6. Primary teachers should have explicit preparation
in the teaching of reading, the teaching of mathematics,
child psychology or development, the teaching of language
arts, human relations, the teaching of science, the

teaching of social studies, and multicultural education.
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7. Primary teachers should show evidence of
continuing to update their preparattion level.

8. Primary teachers should fully understand the
home dialects and/or languages of their pupils.

9. The majority of primary teachers should consider
primary teaching their ultimate professional goal.

10. Primary teachers should be trained in team
teaching and be involved in team teaching.

11. Primary teachers should be open to 3 cross
grade grouping instructional approach.

12. Primary teachers should believe that special
services should be provided for gifted and talented
children in the primary grades and that these services

should be provided by a variety of ways.



CHAPTER [ 11

FINDINGS

This chapter presents the findings of the study.
The raw data for the analyses reported here were the
ninety useable questionnaire responses from primary
school teachers in the ten public elementary schools
of St. Croix.

The guestionnaire sought information concerning
the personal and professional characteristics, and
professional opinions of S5t. Croix public school
primary teachers. The questionnaire contained thirty-
four items and was divided into three sections: (1)
Personal Data, (2) Professional Data, and {(3) Profes-
sional Opinions. With the exception of four items,

the responses are presented in tabular form.

Personal Dataea

Age and Sex

Table 1 presents the age and sex of the responding

teachers.
TABLE

AGE AND SEX OF TEACHERS

Female Male Total

Age N £ N 2 N z
70 or older 0 0.0 0 0.0 0 0.0
60 - 69 0 0.0 o] 0.0 0 0.0
50 - 59 8 .6 0 c.0 8 8.9
Lo - 49 14 1€.9 i 4.2 15 16.7
30 - 39 40 48 1 6 85.7 4e 5101
20 ~ 29 21 25.3 0] 0.0 Z21 23.3
Under 20 0 ¢.0 6] 0.0 0 0.0
Total 83 7 90

..]5_
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As shown in Table 1, almost three-fourths ({(74.4%)
of the responding teachers were between the ages of
twenty through thirty-nine. S$lightly over one-half
(51.1%) of the teachers were between the ages of thirty
“through thirty-nine. There were no teachers sixty or
‘older or under twenty. The median age for the total
group of responding teachers was 34.2 vyears.

The National Education Association Study, Status

of the American Public School Teacher, 1975-1976,

referred to hereafter as the National Education
Association study, reported the average age of the
elementary school teacher as thirty-seven years.]5
Compared with this group the St. Croix public school
primary teachers were a younger group of teachers.

Eighty-three (92.2%) of the teachers were female;
seven (7.8%) were male. The National Education Associa-
tion study reported 12.8 percent of the elementary

16

teachers were male and 87.2 percent were female.

Birthplace and Ethnic Heritage

Findings relative to the pltace of birth and etﬁnic
heritage of the responding teachers are presented in
descending order of frequency in Table 2.

As presented in Table 2, thirty-six (40.0%) of the
responding teachers were born in the .S5. Virgin lIstands,
thirty-four (37.8%) were born on the mainland U.S.A.,

eleven (12.2%) were born in Puertoc Rico, and nine (10.0%)

WuMarsha A. Ream, Status of the American Public
School Teacher, 1975-1976 (ERIC Document Reproduction
Service., ED 159 163), 1977.

16 hid., p. 8.
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were born on other Caribbean islands. Four of these
nine were born on the islands of Anticue and one each
on the islands of Trinidad, St. Martin, Dominica, 5t.
Kitts, and St. Lucia. There were no ""other' responses.

Slightly more than one-half (561.1%) of the teachers

were of native West tndian heritage. Nineteen teachers
(21.1%) were Continental Caucasians. The eleven teachers
of Puerto Rican heritage accounted for 12.2%. This was

the same number and percent for Continental Blacks.
Three teachers marked ‘'other' for the question of ethnic
heritage. One wrote '"Puerto Rican and Danish™, one
wrote "Puerto Rican and West Indian', and one wrote

""Neorican."

TABLE 2

BIRTHPLACE AND ETHNIC HERITAGC

PYace of Birth N k3
U.S. Virgin Islands 36 Lo.O
Mainland U.S.A. 34 37.8
Puerto Rico 11 12.2
Other Caribbean Islands g 10.0
Other 0 0.0
Total 90

Ethnic Heritage
Native West Indian Lg 51.1
Continental Caucasian 19 21.1
Continental Bilack 11 12.2
Puerto Rican HIR| 12.2
Other 3 3.4

Total 90
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Professional Data

Teaching Assignment and official Status

Table 3 presents the grade level teaching assign-
ment and official status of the responding teachers.

As set forth in Table 3, thirty-three (36.6%) of
the responding teachers were teaching grade one; twenty-
seven (30.0%) were teaching grade two and thirty (33.3%)
were teaching grade three.

Eighty-eight (97.7%) indicated their official

status was ''teacher," and two (2.2%) were "substitute

toachers." There were no respondents who had "aide"

[~ R =

TABLE 3

GRADE LEVEL ASSIGNMENT AND OFFICYAL STATUS

Grade Level Assignment N %
Grade One 33 36.6
Grade Two 27 30.0
Grade Three 30 33.3
Total 90

Official Status

Teacher 88 §7.7
Substitute Teacher 2 2.2
Aide G 0.0

Total 90
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Years of Public School Teaching on St. Croix

Table 4 presents the responding teachers years of
teaching experience in the St. Croix public school system.

As shown in Table 4, more than half (55.6%) of the
responding teachers had between five and fourteen years
of public school teaching experience on St. Croix. Twenty-
nine (32.3%) teachers had less than five years of public
school teaching experience on St. Croix, and nine (10.0%)
had less than one year experience. No teacher had twenty-
five years or more of St. Croix public school teaching,
and only two (2.2%) had twenty to twenty-four years teach-
ing experience in the St. Croix public school system.

The National Education Association study reported
that 54.4 percent of the elementary teachers in that study
had been teaching in their present school system from five
to nineteen \,rears.]7 Compared to this group 65.6 percent
of the St. Croix primary teachers had been teaching .in

their present system from five to nineteen years.
TABLE 4

YEARS OF PUBLIC SCHOOL TEACHING ON ST. CROLX

Years of Teaching N %
25 years or more 0 0.0
20 - 2L years 2 2.2
15 - 19 years 9. 10.0
10 - 14 years 17 18.9
5 - § years 033 36.7
3 - b4 years 11 12.2
1 - 2 years 9 - 10.0
Less than one vyear 9 10.0C
Tot al 90

" 7ibid., p. 17.



First Public School

Teaching Assignment

The responding teachers first teaching assignment

‘the St. Croix public school system is given in Table 5.

As set forth in Table 5, almost three-fourths {73.3%)

of the responding teachers had first teaching assignments
as primary teachers. Seven (7.8%) were kindergarten
teachers and twelve (13.3%) were intermediate grade
teachers. Five (5.6%) held other teaching assignments;
one was a Title | reading teacher and four were substi-

tute teachers.

TABLE 5
FIRST ST. CROIX PUBLIC SCHOOL TEACHING ASSIGNMENT

Teaching Assignment N %
Kindergarten 7 7.
Primary Grades {(1-3) 66 73.
Intermediate Grades (4-6) 12 “13.
Other 5 5.
Total 90

O W 00

Previous Position and

Geographic Location

Findings relative to previous position held and
previous geographic location of St. Croix public school
primary teachers immediately prior to becoming a public
cchool teacher on St. Croix are shown in Table 6.

As presented in Table 6, twenty-nine (23.7%) of the

responding teachers were full-time college students
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immediately prior to becoming public school teachers
on St. Croix. Thirteen (15.1%) had been teachers in
a non-public school: twelve (15.0%) had been homemakers
and four (4.7%) had been unemployed. Twenty-eight
teachers (32.5%) marked "other.' Of this twenty-eight
there were twelve teachers who specified that they had
been teachers in other public school systems immedi ately
prior to becoming a public school teacher on St. Croix.
Positions other than teacher were as follows: 'secre-
tary" (3), "bank clerk" (2), “"guidance speech aide" (1),
social worker! (2), 'beautician® (2) ,"'sales clerk” (2],
echool lumch dietician' (1), "assistant librarian' (1),
lteacher's aide' (1), and "Vista volunteer" (1.
Forty-two (46.6%) of the responding teachers were
living in the Virgin tslands immediately prior to be~-
coming a public school teacher on St. Croix. Forty-
one (45.6%) were living in the mainland U.S.A. and six
(6.7%) were living in Puerto Rico. Only one teacher
(1.1%) reported living on another Caribbean island

prior to becoming a public school teacher on St. Croix.

Highest Earned College Degree

of Teachers

Tablte 7 presents the professional preparation of

the responding teachers by highest earned college degree.

As shown in Table 7, there were no doctorate degrees.

More than three-fourths (78.8%) of the responding teachers

held a bachelor's degree of higher. Fourteen {(15.5%)
held a master's degree. Nineteen (21.1%) had not com-
pleted the bachelor's degree; of this nineteen four
marked '"'other'" and indicated three associate degrees and
one degree from a Teachers College in Trinidad. Ninety-

nine percent of the elementary teachers in the National



Education Association study held

TABLE 6
PREVIOUS POSITION AND GECGRAPHIC LOCATION

bachelor's degree or

Position Held

Full-time college student
Teacher in non-public school
Homemaker

Unemployed

Geographic Location

Mainland U.S5.A.
Puerto Rico
Other Caribbean

=

O - O — N

90

46 .
45.

TABLE 7
HIGHEST EARNED COLLEGE DEGREE OF TEACHERS

Highest Earned College Degree

Doctorate

Master's degree plus
Master's degree
Bachelor's degree plus
Bachelor's degree
College Work

ot A A} —
S0 OO | Z

o
]

@

13.
52
21,
16.

181bid., p.

Vi~ O —

O o= O O
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Undergraduate Majors of Teachers

Table 8 presents the undergraduate majors of the
primary teachers who were bachelor degree holders or

higher.

TABLE 8
UNDERGRADUATE MAJORS

Undergraduate Majors N %
Early childhood education 7 9.8
Elementary education 58 81.7
Special education 0 0.0
Secondary education 2 2.9
Other 4 C.6
Total 71

As given in Table 8, the most common undergraduate
major was eclementary education, the major of fifty-eight
(81.7%) teachers. There were seven (9.8%) in early
childhood education and two (2.9%) in secondary education.
The four "other' undergraduate majors were in psychology,
sociology, health and physica!l education, and English

language arts. There were no majors in special education.

Colleges of Undergraduate

Deagree Holders

Table § presents in descending order of frequency
the names of the colleges of the undergraduate degree
hoiders. Only sixty-six of the seventy-one teachers who
held undergraduate degrees stated the name of their

undergraduate institution.
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TABLE S

COLLEGES OF UMDERGRADUATE DEGREE -

HOLDERS

‘Undergraduate Institution

College of the Virgin lIslands (Virgin |
Catholie University of Ponce (Puerto Ri
Hampton fnstitute (Virginia)

Hunter College (New York)
Inter-American University (Puerto Rico)
Kean College (New Jersey)

New York University (New York)
University of Puerto Rico {Puerto Rico)
Adelphi University (New York}

Ball State University {Indiana)

Bethany College (Virginia)

Boston College (Massachusetts)
Bridgewater College (Massachusetts)
City College of New York {New York)
Coppin State Teachers College (Maryland
Connecticut State College (Connecticut
University of Connecticut (Connecticut)
Georgian Court College (New Jersey)
Grambling College (Louisiana)
University of Massachusetts (Massachuse
Mercy College (Michigan)

University of New Hampshire (New Hampsh
Dccidental College (California)

Ohio University (Ohio)

Queens College (New York)

Rockford College (11linois)

Salem State College (Massachusetts)
Shaw University (North Carolina)
Tennessee Siate. College (Tennessee)
Trenton State College (New Jersey)
Villa Maria College (Pennsylvania)
Yirginia Union University (Virginia)

Total

slands) 2
co)

)

tts)

ire)

=
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As shown in Table 9, twenty-eight

of the

sixty-six teachers had received their undergraduate degree

from

the College of the Virgin Islands.

There were two

teachers with undergraduate degrees from each of the

--following instituetions:

from

Catholic University of Ponce
Hampton Institute

Kean College

University of Puerto Rico
Hunter College
inter-American University
New York University

There was one teacher with an undergraduate

each of the following institutions:

Adelphi University

Ball State University
Bethany College

City College of New York
Eoston College

Bridgewater College

Coppin State Teachers College
Connecticut State College
University of Connecticut
Georgian Court College
Grambling College
University of New Hampshire
University of Massachusetts
Mercy College

Occidental College

Ohio University

Queens College

Rockford College

Salem State College

Shaw University

Tennessee State College
Trenton State College

Villa Maria College
Virginia Unicon University

degree

Three Puerto-Rican institutions (Catholic University

of Ponce, Inter-American University, and the University

of Puerto Rico) were among the thirty-twoc institutions,
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as well as five predominately Black mainland institutions .
(Coppin State Teachers College, Grambling College,
Hampton Institute, Shaw University, and Virginia Union

University).

Colleges of Graduate Degree Holders

Fleven of the fourteen teachers who held a master's
degree specified the name of the institution where they
had received a graduate degree. Seven teachers held a
master's degree from New York University {New York), two
teachers held a master's degree from the College of the
Virgin Islands (Virgin Istands), one teacher held a
master's degree from the University of Hartford {Connecti-
cut), and one teacher held a degree from Hampton Institute

(Virginia).

College Courses Taken

Table 10 presents in descending order of frequency
the college courses which the responding teachers indi-
cated they had taken.

TABLE 10

COLLEGE COURSES TAKEN

Lollege Courses N %
Teaching of Reading 85 94 .4
Teaching of Mathematics 83 92.2
Child Psycholeogy or Development 83 92.2
Teaching of Language Arts 78 86.6
Human Relations 3 43.3
Teaching of Science 38 bhz.2
Teaching of Social Studies 32 35.5
Multicultural Education 12 13.3
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As set forth in Table 10, a little less than

ninety-five percent (S4.4.) of the teachers had taken

a course in the teaching of reading, followed by eighty-
three teachers (92.2%) who hod taken a course in the
teaching of mathematics, and the same percent (g2.2%)

who had taken a course in child psycheology or development.
Seventy-eicht (B6.6%) had taken a course in the teaching
of language arts. Less than half (43.3%) had taken a
course in human relations. Thirty-eight (42 .2%) had

taken a course in the teaching of science and thirty-two
(35.5%) in the teaching of social studies. Only twelve

{13.3%) had taken a course in mutticultural education.

Types of In-Service Activities

The types of in-service activities in which the
ninety responding teachers had participated within the
past twenty-four montns are presented in Table 11 in

descending order of frequency.

TABLE 11

TYPES OF IN-SERVICE ACTIVITIES

.

in-Sefvice Activities Past 24 Months N
Usvl Department of Education Workshop(s) 62
Workshop(s) sponsored by Textbook publishers 39
College course(s) .37
Teacher corps(s) 12
Other 2

Total 152
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As shown in Table 11, the in-service activity in
which the highest number (62) of the teachers had parti-
cipated were USV1 Department of Education workshops.
This was followed by workshops sponsored by textbook
publishers (39), college courses (37), and Teacher Corps
activities {12). Two teachers specified 'other'; they

had attended Reading Council Workshops.

Year of Latest College Course

In Table 12 the year in which the responding teachers

had most recently taken a college course are presented.

TABLE 12

YEAR OF LATEST COLLEGE COURSE

Year of Latest College Course N %

1980-1981 48 53.3
1975-1979 26 28.9
1970-1974 7 7.8
1965-1969 5 5.5
Before 1964 4 4.5
Total a0

As shown in Table 12, more than half (53.3%) of the
responding teachers had taken a college course as recently
as 1980 or 1981. Twenty-six teachers (28.9%) had taken
a college course in 1375-1979; five (5.5%) of the teachers
had taken a college course in 1965-13963. four teachers

(4.5%) had not taken & college course since 1964 .



Year of Latest College

Course by Age

The findings relating to the year in which primary
teachers had taken their most recent college course were
analyzed by age groups of under thirty and forty and over
and are presented in Table 13.

As shown in Table 13, there were twenty-one primary
teachers under thirty years of age. Fifteen (71.4%)
of this age group had taken a college course as recently
as 1980 or 1931. in the forty or over age group more

than half (56.5%) of the twenty-three teachers in this

&'.group had taken a college course as recently as 1380 or

1981. Two (8.7%) of the teachers in the forty and over

age group had not taken a course since 1964,

TABLE 13
YEAR OF LATEST COLLEGE COURSE BY AGE

Agce
Under 30 LO and over

N % N Z

Year of Latest College
Course by Age

1980 or 1981 15 71.4 13 56.5
1976 - 1879 6 28.5 7 30.4
1970 - 1974 0 0.0 1 L .3
1965 ~ 1969 0 0.0 0 0.0
Before 1965 0 0.0 2 B.7

Total 21 23
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Dialects and/or Languages

Fully Understood

Table 4 presents the dialects and/or languages
which ninety respondinc primary teachers indicated they

fully understood.

TABLE 14
DIALECTS AND/OR LANGUAGES FULLY UNDERSTOOD

Dialects and/or Langu:aes N %
Fully Understood

Crucian Dialect 65 72.2
Other Caribbean or West Indian Dialect 7 7.8
Spanish : 27 30.0
Other 5 5.5

As given in Table 14, almost three-fourths {72.2%)
of the respondents reported that they fully understood
the Crucian dialect. Twenty-seven (30.0%) reported they
fully understood Spanish and seven {7.8%) reported that
they fully understood other West Indian dialects. Four
of these teachers indicated that they fully understood
the Antiguan dialect, one fully understood "Jamaican',
one fully understood ‘''Patois'’, and one fully understood
dialects of Trinidad and Tobago. Five (5.5%) of the
teachers marked other and specified that they fully
understood the following languages: French {(three),

butch (one), and Norwegian (one}.
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Primary Teaching as lltimate

Professiconal Goal

Table 15 presents the responses to the guestion,
'"Do you consider your present position as a primary

teacher to be your ultimate professional goal?"

TABLE 15
PRIMARY TEACHING AS PROFESSIONAL GOAL

Primary Teaching as Ultimate Gcal M %
Yes 21 23.3
No 34 37.8
Undecided 35 38 .8
Total 90

As set forth in Table 15, more than one-third (37.8%)
of the primary teachers reported that they did not consider
primary teaching as their ultimate professional goal.
Thirty-five (38.8%) were undecided. Less than one-fourth
(23.3%) reported that they did consider primary teaching
their ultimate professional goal.

Teachers who did not consider primary teaching as
their ultimate profession were asked to specify their
goals. Four teachers reported that they were taking
courses towards a master's degree in the following majors:
Special Education (2), Business Administration (1), and
Readine (1). Two teachers indicated that they intended
to take courses towards advanced deagrees in order to
become college professors. Another two teachers indicated

they would work towards advanced degrees in order to
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qualify for supervisory positions with thne DPepariment
of Education; of these two supervisory positions, one

specified the position of primary supervisor. Twelve

other goals were stated as follows: guidance counselor

~ +(2), media and communication specialist (1), secondary

level teacher (1), recreational therapist (1), psycho-
vogist (1), writer of texts for West Indian children

(1), and a master's degree specialization undecided (5).

Primary Teaching as Ultimate Prpfessiona]

Goal by Fducational Level and Age

! considera-

The item concerning the primary teachers
tion of primary teaching as their ultimate professional
goal was analyzed by the educational levels of no
bachelor's degree and master's degree and by age groups
of under thirty and forty and over are presented in
Table 16.

As presented in Table 16, more than one-half (52.6%)
of the teachers with no bachelor's degrees were undecided
about primary teaching being their ultimate professional
goal. More than forty percent (42 .8%) of the teachers
with a master's degree reported that they did not consider
primary teaching their ultimate professicnal goal. Only
26.3 percent of the teachers with no bachelor's degree
and only 21.4 percent of the teachers with a master's
degree indicated that primary teaching was their ultimate
professional goal.

More than forty percent (k2.9%) of the respondents
under thirty reported that they did not consider primary
teaching their ultimate professional coal. More than
one-fifth (26.0%) of those forty and over indicated no
to primary teaching as their ultimate professional goail .
Almest forty percent (39.1%) of the teachers forty and
over were undecided as compared tc 38 percent of the

teachers under thirty.



PRITHARY TEACHING AS

TABLE 16

PROFESSIONAL GOAL BY EDUCATIONAL LEVEL AND AGE

Priwary Teaching as

Ultimate Goal

Yesu
No
Undecided

Total

Educational Level Age
No fliegree Master's Degree Under 30 Lo And Over
N BN % N LN «
5 26.3 3 21.4 ] 19.0 8 3508
b 21.0 6 4z .8 9 42.9 6 26.0
10 52.6 5 35.7 8 38.0 9 39.)
19 14 21 23

Iwwl
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PROFESSIONAL QPINIONS

Assignment of Pupiis

Table 17 presents the opinions of the ninety
responding teachers as to how pupils should be assigned
to a particular room. Teachers were given five options
including "other" and were asked to check as many factors
that applied.

As given in Table 17, sixty-eight (75.5%} of the
teachers believed that pupils should be assigned to a
particular room on the basis of academic maturity; only
sixteen (17.7%) indicated that pupils should be assigned
on a purely random basis. Thirty-six (40.0%) believed
that social and emotional maturity should be considered,
and twenty-three (25.5%) believed that previous teacher
rating should be considered. There were no responses to

the "other'" option.

TABLE 17

ASSIGNMENT OF PUPILS

Assignment of Pupils N %
By academic maturity 68 75.5
By soctal and emotional maturity 36 Lo.0
By previous teacher rating 23 25.5
On a purely random basis 16 17.7
Other \ 0 0.0

Total 143




Intensive Remedial (lasses

Teachers were asked if they believed that intensive
remedial classes should be provided for failing third
grade pupils before they were promoted to fourth grade.

Table 18 presents the responses to this question.

TABLE 18

OPINIONS REGARDING INTEMSIVE REMEDIAL CLASSES

intensive Remedial Cilasses N g
Yes 80 88.9
No 3 2.3
Undecided 7 7.8
Other 0 0.0
Total 90

As given in Table 18, eight (88.9%) of the responding
teachers indicated that intensive remedial classes should
be provided for failing third grade pupils before they
are promoted to fourth grade. Three (3.32) said no

and seven (7.8%) were undecided.

Diagnostic Services

Table 19 presents the respcnses of the teachers to
the question, "Do you believe that diagnostic services

should be provided directiy in the schools?"



As shown

in Table

..36_

19, more than four-fifths (87.8%)

of the teachers reported that they believed diagnostic

cervices should be provided directly in the schools.

six (6.6%) sa

id no, an

d five (5.6%) were undecided.

There were no responses to ''other'.

DIAGNOST

TABLE 18

IC SERVICES !N SCHOOLS

Diagnhostic

Services

Yes
No
Undec
Other

Total

in Schools N %
79 87.8
6 6.6

ided 5 5.6
0 0.0
90

Movement Fducation Need

Teachers were asked to indicate whether there was

2 need for movement education in the primary level

physical education curriculum. Table 20 presents the

responses to this guestion.

As set f

orth in Table 20, more than three-fourths

(76.4%) of the teachers believed that there was a need for

movement educ

ation in the primary level physical education

curriculum. Eighteen (21.2%) were undecided and two
(2.3%) believed that there was no need. There were no
responses to ''other'.
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TABLE 20
MOVEMENT EDUCATION NEED

Need for Movement Education N %
Yes 65 76 .4
No P 2.3
Undecided 18 21.2
Cther 0 0.0
Total 85

Gifted and Talented Services

Teachers were asked if they believed that special
cervices should be provided for gifted and talented pupils
in the primary grades and, if yes, how would they like
to see these services arranged. They were given three
choices and '"other'' and were asked to check as many as
applied. Table 21 presents the responses to this guestion.

As given in Table 21, eighty-four (93.4%) of the
teachers believed that special services should be provided
for gifted and talented pupils in the primary grades.
Three (3.3%) indicated no. The number of undecided was
also three (3.3%) For arrangement of service to the
gifted and talented primary pupils forty-nine {58.3%)
teachers favored a mentor program, thirty-six (42.8%)
favored a resource room, and thirty-two (38.0%) favored

a separate classroom. There were no responses to Hother''.
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TABLE 21

GIFTED AMD TALEKTED SERVICES
FOR PRIMARY PUPILS

Special Services for Gifted

and Talented Pupils : N %
Yes 84 93.4
No 3 3.3
Undecided 3 3.3
Other 0 0.0
Tot al a0

Arrangement of Services N %
A Separate Classroom 32 38.0
A Resource Room 36 42 .8
A Mentor Program 49 58.3
Other 0] 0.0

(Responses of 8L Teachers)
Total 117

Team Teaching

Table 22 presents the responses concerning team
teaching. Teachers were asked if they were trained in
team teaching, if they were involved in team teaching,
and if not, would they like to become involved in team

teaching at their level.
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TABLE 22

TEAM TEACHING

Trained in Team Teaching

=

Yes
No

Total

21
69

90

fnvolved in Team Teaching

Yes
No

Total

90

if No, Would You Like To

Become tnvolved in Team

Teaching
Yes
No
Undecided

Total

26
25
30

81

[»e

32.0
30.8
37.0

As set forth

in Table 22,

only twenty=-one

(23.3%)

of the responding teachers were trained in team teaching,

sixty-nine (76.7%) were not. Gnly nine (10.0%)
teachers indicated that they were involved
Oonly twenty-six (32.0%)

team teaching indicated

involved in team teaching.

of the teachers not

that they would

of the

in team teaching.
involved in

like to become
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Cross Grade and Departmentalized

Instructional Grouping

Teachers were asked to indicate

if they would

favor a cross grade grouping and a departmentalized

instruct

ional approach. Table 23 presents the responses

of the teachers on both approaches.

TABLE 23

CROSS GRADE AND DEPARTHMENTALIZED GROUPING

Cross

Grade Grouping

Yes

No
Undecided
Cther

Total

Departmentalized Grouping

Yes

No
Undecided
Other

Total

60
18
12

90

36

37
14

87

|0

— Mo
o w o o
oW O~

L.k
L2.6
16.0

0.0

As shown in Table 23, sixty (66.7%)

teachers

grouping

would not and twelve

H'other™

of the responding

indicated that they would favor a cross grade

instructional approach, one-fifth indicated they

responses.

(13.3%) were undecided. There were no
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Thirty-six (41.4%) of the responding teachers were
in favor of departmentalized grouping, thirty-seven

(42 .6%) were not in favor, and fourteen were undecided.

Cross Grade Grouping by

Educational level and Age

Responses relating to cross grade grouping instruc-
tional approach were analyzed by the education levels of
no bachelor's degree and master's degree and by age
groups of under thirty and forty or over and are pre-
sented in Table 24.

As shown in Table 24, two thirds of the no degiee
teachers indicated that theywould favor a cross grade
grouping instructional approach as compared to eight
(57.1%) of the teachers with a master's degree.

Slightly more than three-fourths (76.1%) of the under

thirty group marked yes while slightly less than three-
fourths, seventeen, (73.9%) of the forty and over group
indicated they would favor a cross grade group instruc-

ticonal approach.

Departmentalized Instructional Approach

by Fducational Level and Age

Responses to a departmentalized instructional approach
were analyzed by the educational levels of no degree and
master's degree and age groups of under thirty and forty
and over. These responses are presented in Table 25.

One-third of the teachers with no degree marked yes
to favoring a departmentalized grouping approach, while
one-half marked no. Four (28.5%) of the teachers with a
master's degree marked ves for departmentalized grouping,

while six (42.9%) marked no. In the under thirty age



TABLE 24

CROSS GRADE GROUPING BY EDUCATIONAL LEVEL AND AGE

Educational Level Age
Respunse Ho Degree Master's Degree Under 30 4o And Over

] ' r Nz N %
Yes 12 66.7 8 57.1 16 76.1 17 73%3.9
No 4 22.2 4 28.5 ] L. 8 b 17.3
Undecided 2 1.1 2 4.3 4 19.0 2 8.7
Other 0 0.0 0 0.0 0 0.0 0 0.0
Total 18 14 21 23

47 -




TABLE 25

DEPARTMENTALIZED GROUPING BY EDUCATIONAL LEVEL AND AGE

Fducational Level

p=d
(a]
4]

No Degree Master's Degree Under 30 L0 And Over

Response N % N % N W N W
Yes 6 33.3 k 28.5 4 19.0 117 47.8
No 9 50.0 6 42 .9 14 66 .7 7 30.4
Undecided 3 16,7 4 28.5 3 4.3 5 2%t.7
Other 0 0.0 0 0.0 0 0.0 0 0.0
Total 18 14 21 23

-43-
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group two-thirds marked no and e little less than one-
fFifth (19.0%) marked yes. Eleven (47.8%) of the teachers
in the forty and over age aroup marked yes, while less
than one-third (30.4%) marked no and more than one-fifth

(21.7%) were undecided.

Competency Test for

Primary Pupils

Teachers were asked if they believed that pupils in
the primary grades should pass a competency test in mathe-
matics, reading, and language before they are promoted to
the next grade. Table 26 presents the respenses to this

question.

TABLE 26

OPINIONS REGARDING COMPETENCY TEST

Competency Test for Promotion N %
Yes 71 78.9
No 9 10.0
Undecided 9 10.0
Other 1 1.1
Total 90

As givea in Table 26, more than three-fourths (78.9%)
of the responding teachers believed that pupils in the
primary grades should pass & competency test in mathe-

matics, reading, and language before they are promoted to
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the next grade. Nine (10.0%) teachers were undecided.

one (1.1%) teacher marked '‘other' and specified that
the pupils in the primary grades should be required
to pass a competency test in mathematics, reading, and

language only at the completion of grade three.

Competency Test Opinion

by Educational Level and Age

Responses to the item on competency test for
rrimary grade pupils were analyzed by the educational
tevels of no bachelor's degree and master's degree
and by the age groups of under thirty and forty and
nver. These analvses are presented in Table 27.

' As shown in Table 27, almost three-fourths
(73.7%) of the primary teachers who held no degree
reported that yes primary grade pupils should pass a
competency test, as compared to more than ninety percent
(92.9%) of the teachers who held a master's degree. In
the age group of under thirty, more than eighty percent
(81.0%) reported yes, and in the age group of forty and

over more than two-thirds (69.6%) reported yes.

Need for Supervisory Help

Table 28 presents the findings relative to the need
for supervisory help for primary teachers. '

As given in Table 28, sixty-nine (76.6%) of the
responding teachers indicated a need for more super-
visory help. Ten {11.1%) said no and nine (10.0%) were
undecided. Two (2.3%) of the teachers marked "'other.'
One stated that '"help is needed only if it is going to
be constructive.” The other teacher specified that

gccasional consultation with supervision is needed.”
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TABLE 28

NEED FOR SUPERVISORY HELF

Need for Supervisory Help N
Yes 69
No 10
Undecided
ODther 2
Total 90

76.
11.
10.

WO — O

|ae

Areas of Supervisior Needed

The sixty-nine teachers who indicated that super-
visory help was needed were given six options including

hother' and were asked to specify three areas of super-

vision where help was most needed. Th

question are presented in Table 29.

TABLE 29

e

responses to this

AREAS OF SUPERVISION NEEDED
Areas of Supervision Needed N %
(Responses of 69 Teachers)
Dealing with special needs pupils 56 81.1
Facilitating materials and supplies L8 69.5
Orientation of new teachers 34 bg 2
Dealing with unruly pupils 31 Ly 9
Lesson planning and impiementation
of curricula 19 27.5
Cther 2 2.8




S48 -

Ac shown in Table 28, fifry-six {81.1%) of the
teachers specified the first rankinc of three areas

of supervision where help was mest needed was in

Ry
p—

dealing with special rneeds pupiis. Forty-eight (69.5
of the teachers specified the next ranking of three
areas of supervision where help was most needed was
facilitating materials and supplies and thirty-four
(49.2%) of the teachers specifitd the third ranking

area of supervision where help .as most needed was

the orientation of new teachers. Two teachers marked
‘iather'". One said, "! need hel.. to group children
according to abilities.'" The cther teacher stated

“"'supervisory help needed to lend a helping hand

cccasionally."

Greatest Needs in Teaching

Teachers were given six options including '"other"
and were asked to specify their three greatest needs
in teaching. Table 30 presents in descending order the
responses of the teachers.

As presented in Table 30, seventy-three {81.1%) of
the responding teachers specified their first ranking
of three greatest needs in teaching as a need for parental
involvement. The second ranking of three greatest needs
in teaching specified by sixty-six (73.3%) of the
teachers was a need for adequate materials and supplies
and the third ranking of three greatest needs in teaching

specified by forty-six {(61.1%) of the teachers was a

need for paraprofessional assistance. Five (5.5%) of
the teachers responding marked ''other''. Their comments
were as follows: ''Smailer class size," '‘adequate

time for discussion with other teachers,'" ‘unified



" licommunication between

program of teaching phonics,

administration and teachers,

TAELE 30

GREATEST NEEDS IN TEACHING

" and "a less rigid schedule.”

Needs of Teachers

{(Responses of 90 Teachers) N %
Adequate parental involvement 73 81.1
Adequate materials and supplies 66 73.3
Adequate paraprofessional assistance Lg 51.1
Adequate administrative assistance

in dealing with unruly pupils 3k 37.7
Adeguate preparation for primary ' :

teaching on St. Croix 30 33.3
Other 5 5.5

Class Size

Teachers were asked what they believed should be
the maximum class size for pupils in the primary grades.
There were eighty-eight respondents. Forty-two (47.7%)
of the teachers specified that the maximum class size
for pupils in the primary grades should be twenty-
five pupils, thirty-six (40.9%) indicated twenty pupils,
seven (8.0%) indicated fifteen to twenty pupils, and
two (2.3%) indicated that the maximum class size

for pupils should be thirty pupils. Gne (1.1%) teacher
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commented that the maximum class size should be fifteen
to twenty pupils ir grade one and thirty pupils in
grades two and three.

Teachers were zls0 asked to answer this guestion
relating to class size: “"If pupils are grouped homo-
geneously by achievement, do you believe that the class
size of groups of underachievers should be less than the
maximum class size?' There were ninety respondents.
Seventy-two (80.0%) of the teachers reported yes, eight

(8.8%) reported no, and ten (11.1%) were undecided.

Primary bLevel Bilingual -

Bicultural Education Program

This item contained three guestions relating to
primary level bilingual - bicultural education.

The first question asked teachers to indicate if

there was a primary level bilingual - bicultural
education program at their school. There were eighty~
five responses to this item. Forty-three (50.5%) of the

teachers reported yes and forty-two (49.4%) reported no.
The second question was directed to the forty-three
teachers who reported that there was a bilingual-
bicultural program at their school. This guestion asked
if they believed that this program was adequately meeting
the needs of the pupils enrolled in the program. Teachers
were asked to respond to this question by indicating
(1) yes, (2) no, {(3) undecided, and (4} other.
More than two-thirds reported that they believed
the bilingual - bicultural education program at their
school was not adequately meeting the needs of the pupils
enrolled in the program. Approximately one-fifth (20.9%)
of the teachers reported yes and four (9.3%) were undecided.

There were no '"other' responses.
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The third question was directed to the forty-two
teachers who had indicated that there was no primary
level bilingual - bicultural education program in
their school. This question asked these teachers if
they believed there should be a primary level bilingual -
bicultural education program at their school. Teachers
were asked to respond to this guestion by indicating
(1) yes, (2) no, (3) undecided, and {4} other. Seven-
teen (40.4%) indicated that they believed there should
be such a program; twelve (28.6%) indicated no and
thirteen (30.9%) were undecided. There were no "other"

responses.

Mainstreaming of Handicapped Pupils

This area contained six questions concerning the
mainstreaming of handicapped pupils.

Fighty-eight teachers responded to the question,

"Do you believe that handicapped pupils should be main-
streamed in your class?" Thirty-three (37.5%) of the
responding teachers indicated yes, thirty-four (38.6%)
indicated no, and twenty-one (23.9%) reported they were
undecided. There were no "other' responses.

Teachers were asked to indicate if they had pupils
with handicaps mainstreamed in their class. Of the
eighty-eight teachers wHo answered this guestion, twenty-
one (23.9%) reported that they had a mainstreamed handi-
capped pupil; sixty-seven (76.1%) reported that they did
not have 2 mainstreamed handicapped pupil in their class.

Four questions were directed to the twenty-one
teachers who indicated that they had a mainstreamed

handicapped pupil in their class.
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Teachers were asked tec indicate how many handi-
capped pupils were mainstreamed in their class. Eleven
of the twenty-one teachers responded to this qgquestion.

Ore teacher reported twe handicapped pupils and ten
teachers reported they each had one handicapped pupil.

Teachers were also asked if they were previously
advised concerning the needs and abilities of the handi-
capped pupil prior to enrollment in their class. Only
eighteen of the twenty-one responded to this question.

Six (33.3%) reported that they were previously advised
and twelve (66.7%) reported that they were not previously
advised.

Another question concerning mainstreaming asked
teachers to indicate if they had participated or expected
to participate with the special education specialists
regarding the following: (1) initial parent's confer-
ence (2) mainstreamed pupil's individual program (3}
periodic meetings with parents and special education
specialists, and (4) vyear-end conference with parents and
special education specialists. Of the eighteen teachers
who answered in reference to the initial parent's confer-
ence, eight (44.4%) stated yes and ten (55.5%) stated no.
Fifteen teachers responded in reference to the mainstreamed
pupil's individual program; five (33.3%) of the teachers
indicated yes and ten (66.6%) indicated no. In reference
to periodic meetings with parents and special education
specialists, there were seventeen respondents. Eight (47.0%)
stated ves and nine (52.9%) stated no. Seventeen teachers
also responded with reference to vear-end conference with
parents and special! education specialists. Seven (41.1%)

reported yes and ten (58.8%) reported no.



CHAPTER LV

SUMMARY, FINDINGS, HYPOTHESES , AND RECOMMENDATIONS

This

aspects

Purpose of the Study

study was undertaken to determine certain

of the characteristics, philesophy, and

practices of St. Croix public school primary teachers.

More specifically, the study was designec:

1.

7o obtain and analyze personal and profes-
sional data concerning the St. Croix public
school primary teachers in such areas as age,
place of birth, ethnic heritage, place of
recruitment, educational level, experience,
and training.

To obtain and analyze data concerning the
professional opinions of the St. Croix public
school primary teachers regarding such i;sues
as grouping, promotion, and mainstreaming.

To evaluate certain aspects of the charac-
teristics, philosaophy, and practices of St.
Croix public school primary teachers in light
of what is considered most desirable charac-
teristics of primary or elementary teachers

as found in contemporary literature.

To compare certain aspects of the character-
istics, philosophy, and practices of St. Croix
public school teachers with the characteris-
tics, philosophy, and practices of primary

and elementary teachers on the United States

mainland.
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Delimitations

This study was delimited to elementary school
teachers who were classroom teachers of primary grades
one through three. Excluded from this study were
teachers of primary ungraded or special education
classes. Also excluded were teacher specialists
such as art, music, physical education, reading, and

maithematics specialists.

The Study Population and Instrument

The subjects of this study were the ninety St.
Croix public school primary teachers who responded to
a thirty-four item guestionnaire. This questionnair;
was constructed to obtain information concerning personal
data, professional data, and professional opinions

of St. Croix public school primary teachers.

Summary of Findings

Personal Data

Almost three-fourths of the St. Croix public school
primary teachers in fhis study were between the ages of
twenty through thirty-nine. The median age of the respond-
irg primary teachers was 34.2 vyears.

Eighty-three (92.2%) of the teachers were female:
only seven (7.8%) were male.

Forty percent of the primary teachers were born in
the U.S. Virgin tslands, thirty-four {37.8%) were born in
the mainland U.S.A., eleven (12.2%) were born in Puerto

Rico, and nine (10.0%} were born on other Caribbean islands.
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Slightly more than one-half (51.1%) of the
teachers were of native West Indian heritage. Nine-
teen teachers (21.1%) were Continental Caucasians.
Eleven (12.2%) were Continental Blacks; the same

number, eleven. (12.2%) were of Puerto Rican heritage.

Professional Data

More than one-half (55.6%) of the primary teachers
had been teaching in the St. Croix public schools
between five and fourteen vyears.

More than three-fourths (78.8%) of the responding
teachers held a nachelor's degree or higher. Fourteen
{(15.5%) held 2 master's degree. Nineteen teachers
(21.1%) had not completed the bachelor's degree. of
the degree holders, fifty-eight (81.7%) of the teachers
held an undergraduate degree in e]ementaryﬂéducation,
while only seven (9.8%) held an undergradiuate degree in
early childhood education. Two (2.9%) held a degree in
secondary education while four {5.6%) held degrees in
psychology, sociology, Hea1th and physical education,
and English tanguage arts.

The largest number, twenty-eight, (42.4%) of the
primary teachers had earned an undergraduate degree from
the College of the Virgin lslands.

More than one-half (53.3%) of the responding teachers
had taken a college course as recently as 1980 or 1981.

Forty-two (46.6%) of the responding teachers were
living in the U.S. Virgin lslands immediately prior to
becoming a public school teacher on 5t. Crotx; forty-one
(4L5.6%) were living in the mainland U.S5.A., and six were
living in Puerto Rico. Only one teacher (1.1%) was

living on another Caribbean island.
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Almost three-fourths (73.3%) of the responding
teachers began their first $t. Croix pubitc school
teaching assignment as a primary grade teacher.

Mare than one-third (37.8%) of the primary teachers
reported that they did not consider primary teaching
as their ultimate professional goal, thirty-five (38.8%)
were undecided. Only twenty-one (23.3%) of the teachers
reported that they did consider primary teaching as
their ultimate professional goal.

More than one-haif (52.6%) of the teachers with no
bachelor's degree were undecided concerning primary
teaching as their ultimate nrofessional goal, five (26.3%)
reported yes, and four (21.0%) reported no. More than
forty percent (42.8%) of the teachers with a master's
degree indicated that they did not consider primary
teaching as their ultimate professional goal. Five
{35.7%) indicated they were undecided; only three (21.4%)
reported yes. in the under thirty age group nine of
the teachers (42.9%) stated that they did not consider
primary teaching as their ultimate professional goal.
Eight {38.0%) reported they were undecided; only four
(19.0%) reported yes.

Professional Opinions

Slightly more than three-fourths (75.5%) of the
teachers believed that pupils should be assigned to a
room on the basis of academic maturity.

Eighty (88.9%) of the teachers reported that in-
tensive remedial classes should be provided for failing
third grade pupils before they are promoted to fourth

grade.
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Seventy-nine (87.8%) of the teachers believed
that diagnostic services should be provided directly
in the schools.

More than three-fourths (76.4%) of the responding
teachers indicated that there was a need for movement
education in the primary physical education curriculum.

Fighty-four (93.4%) of the teachers believed that
special services should be provided for gifted and
talented pupils in the primary grades. Forty-nine (58.3%)
of the responding teachers favored a mentor program
for gifted and talented primary pupils.

Only slightly more than one-fifth (23.3%) of the
responding teachers reported that they were trained in
team teaching; only nine (10.0%) reported that they
were involved in team teaching.

Two-thirds (66.7%) of the teachers stated that
they would favor a cross grade grouping instructional
approach; thirty-six (41.4%) stated that they would
favor a departmentalized grouping instructional approach.

There were twelve (66.7%) of the teachers with no
bachelor's degree and eight (57.1%) with a2 master's
degree who stated they would favor a cross grade grouping
instructional approach. in the under thirty age group a
little more than three-fourths (76.1%) favored a cross
grade grouping instructional approach, while seventeen
(73.9%) in the forty and over favored a cross grade group-
ing instructional approach.

Nine (50.0%) of the teachers with no bachelor's
degree and six (L2.9%) of the teachers with & master's
degree reported that they would not favor & departmental-
ized grouping instructional approach. In the forty and

over age group, eleven (47.8%) of the teachers favored
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a departmentalized grouping instructional approach, while
only four (19.0%) of the teachers in the under thirty

age group reported they would favor a departmentalized
grouping instructional approach.

Seventy-one (78.9%) of the responding teachers
believed that pupils in the primary grades should pass
a competency test in mathematics, reading , and language
before they are promoted to the next grade.

Fourteen (73.7%) of the teachers with no bachelor's
degree and thirteen (92.9%) of the teachers with a
master's degree believed that pupils in the primary grades
should pass a competency test in mathematics, reacing,
and language before they are promoted to the next grade,

Seventeen (81.0%) of the teachers under thirty and
sixteen (69.6%) of the teachers forty and over believed
that pupils in the primary grades should pass a competency
test in mathematics, reading, and language arts.

More than three-fourths (76.6%) of the respondents
indicated a need for more supervisory heip. The three
areas in which supervisory help was most needed were (1)
dealing with special needs pupils, (2) facilitating
materials and supplies, and {(3) orientation of new teachers.

The three greatest needs in teaching as specified
by the responding primary teachers were need for (1)
adequate parental involvement, (2} adequate materials and
supplies, and (3) adequate paraprofessional assistance.

Forty-three (50.5%) of the teachers reported that
there was a primary bilingual - bicultural program at
their school. Thirty {69.7%) of the forty-three teachers
reported that the program was not adequately meeting the
needs of the pupils enrolled in the program. Forty-two
(Lo, %) reported that there was no primary level bilingual -

bicultural program at their school. 0f the forty-two,



only seventeen (Lo.L%)Y indicated that there should be

such a program at their school.

Forty-two (47.7%) of the teachers specified that
the maximum class size for pupils in the primary grades
should be twenty-five, thirty-six (L0.9%) specified
twenty pupils, and seven (8.0%) indicated fifteen to
twenty pupils. One teacher (1.1%) specified that the
maximum class size should be fifteen to twenty pupils
in grade one and thirty pupils in grades two and three.
only two {(2.3%) teachers specified thirty pupils which
is presently the class size for primary grade pupils
in the St. Croix public school system. Seventy-two
{80.0%) of the teachers believed that the class size
of groups of underachievers should be less than the
maximum class size.

Thirty-three (37.5%) of eighty-eight responding
primary teachers believed that handicapped pupils shoutld
be mainstreamed in their class. Thirty-four (38.6%)
believed that handicapped pupils should not be main-
streamed intc their class and twenty-one (23.9%) were
undecided.

Twenty-one (23.9%) reported that they had a main-
streamed handicapped pupil in their class. Two-thirds
of eighteen teachers who had reported that they had
pupils with handicaps mainstreamed in their class stated
that they were not previously advised concerning the
needs and abilities of the mainstreamed handicapped pupil
srior to enrollment in their class.

More than eighty percent {8%4.2%) of nineteen teachers
reported that they were not provided with curriculum
materials especially suited for the mainstreamed child.

More than one-half (55.5%) of eighteen teachers

who had mainstreamed handicapped pupils reported that
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they had not participated or expected to participate
with special education specialists concerning initial
parent's conference.

Two-thirds of fifteen teachers reported that they
had not participated or expected to participate concern-
ing periodic meetings with parents and special education
specialists.

More than half (52.9%) of seventeen teachers reported
that they had not participated or expected to participate
concerning periodic meetings with parents and special
education specialists.

Ten (58.8%) of seventeen teachers reported that
they did neot expect to participate in year-end confer-

ence with parents and special education specialists.

Comparisons with U.S. Mainland Teachers

Certain aspects of the characteristics, philosophy,
and practices of St. Croix public school primary teachers
were compared with the characteristics, philosophy, and
practices of U.S. Maintand public schocl elementary teach-
ers as reported in the National Fducation Association

Survey, Status of the American Public School Teacher,

1975-1976. The findings relating to these comparisons
were as follows:

1. The median age of the responding St. Croix
public school primary teacher was 34.2 years,
as compared to the median age of 37.0 years of
the U.S. Mainland elementary public school
teacher.

2. Only 7.8 percent of the responding S5t. Croix
primary teachers were males, as compared to
12.8 percent of males for the U.5. mainland

elementary pubiic school teachers.
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3. Sixty-five percent of the 5t. Croix primary
teachers had been teaching in their present
school system from five to nineteen years,
as compared with fifty-four percent cf the
U.S. mainland public school elementary teachers.

4. Seventy-nine percent of the responding St.
Croix primary tcachers held a bachelor's
degree or higher, as compared with ninety-
nine percent of the U.5. mainland public
school elementary teachers.

5. Twenty-one percent of the St. Croix primary
teachers had not completed a bachelor's
degree, as compared with one percent of the

U.S. mainland elementary public school teacher.

Hypotheses Concerning Recommended

Characteristics, Philosophy, and Practices

1t was hypothesized that 5t. Croix public school
primary teachers possess the characteristics and qualifi-
cations for effective teaching as recommended in contem-
porary professional literature.

1. A considerable proportion of primary teachers

should be male. Since only seven (7.8%) of the ninety

respondents were male, this hypothesis was not found to

be true for St. Croix.

2. Primary teachers should be drawn from a broad

spectrum of age and experience. Slightly over one-half

(51.1%) of the St. Croix primary teachers were between
the ages of thirty through thirty-nine. Only twenty-
three (25.69) were forty or over. Twenty-nine (32.3%)

of the primary teachers had less than five years public
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school teaching o St. Croix. The $t. Croix public
school. primary teachers represent @ retatively young
group of teachers with not a broad spectrum of teaching

experience.

3. Primary teachers shovld come from a broad

"spectrum of ethnic heritages. The St. Croix public school

‘primary teachers in this study were of varied ethnic
heritages. Slightly over ons-half (51.1%) of the teachers
were of native West incian heritage, nineteen (21.1%)

were Continental Caucasians, eleven (12.2%) were of

puertc Rican heriiacge, and eieven (12.2%) were Conti-
nental Blacks.

L. Primary teachers should have at least a

bachelor's degree, preferably a master's degree or a

five year preparation level. More than one-fifth (21.1%)

of the §t. Croix teachers had not earned a bachelor's
degree. Only fourteen (15.5%) of the primary teachers

had a master's degree.

L. Primary teachers should have an d ndergraduate

major in_early childiood education_or elementary educa-

tion. Six (8.0%) of the undergraduate majors of the
responding St. Croix primary teachers were in areas
other than early childhood and elementary education.

&. Primary teachers should have explicit prepara-

tion in the teaching of reading, teaching of mathematics ,

child psycholoay or deve iopment , the teaching of language

arts, human relations. the teaching of science, the

teaching of social studies, and multicultural education.

Seventy-eight {86.7%) of the responding St. Croix pri-
mary teachers did not have preparation in multicultural
education. Fifty-eight (6L .5%) did not have preparation
‘n the teachinc of social studies, fifty-two (57.8%) 1in

.

the teaching of science, fTifty-one (56.7%) in human re-

\
lalions and itwelve (12,45} did not have preparation in
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the teaching of language arts. Seven {7.8%) did not
have preparation in child psychology or development,
seven {(7.8%) did not have preparaticn in the teaching

of mathematics, and five (5.67) did not have preparation
in the teaching of reading.

7. Primary teachers should show evidence of

continuing to update their preparation level. Slightly

more than one-half (53.3%) of the respondents had

taken a college course as recently as 1980 or 1981,
twenty-six (28.9%) as recentiy as 13975-1379, seven (7.8%)
in 1970-1974, five (5.5%) in 1965-1969 and four (4.5%)
before 1964. The ninety responding St. Croix primary
teachers had participated in a total of 152 in-service
activities during the past twenty-four months.

8, Primary teachers should fully understand the

home dialects and/or languages of their pupils. More

than one-fourth of the teachers did not understand
Crucian dialect. Only twenty-seven {(30.0%) of the
teachers reported that they fully understand Spanish,
which is the home language of many St. Croix children.

g. The majority of primary teachers should

consider primary teaching their ultimate professional

goal. Only 23.3 percent of the responding St. Croix
primary teachers considered primary teaching as their
ultimate professional goal. ‘

10. Primary teachers should be trained in team

teaching and be involved in team teaching. Only 23.3

percent of the responding 5St. Croix primary teachers
were trained in team teaching, and only 10.0 percent
were invoived in team teaching. 0f the 90.0 percent
not involved in team teaching, only 32.0 percent indi-

cated they would like to become involved in team teaching.
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1. Primary teachers should be open tCc @ €ross grade

grouping instructional approach. One-fifth of the teachers

indicated that they did not faver a cross grade grouping
instructional approacn.

12. Primary teachers should believe that special

services should be provided for gifted anc talented

children in the primary grades and that these services

should be provided by a variety of ways. Three (3.3%) of

the St. Croix primary teachers believed that special ser-
vices should not be provided for the gifted and talented
in the primary giades. Forty-nine (58.3%) of the teachers
indicated that special services should be provided by a
mentor program, 42.8 percent indicated that special ser-
vices should be provided by a resource room and 38.0 per-
cent indicated that special services should be provided

by a separate classroom.

Hypotheses Concerning Age and Educational Level

It was hypothesized that there would be no significant
differences in the professional characteristics and philo-
sophy of St. Croix public school primary teachers by age
({under thirty vs. forty and over) and educational level
(ho bachelor's degree vs. master's degree). The findings

related to these hypotheses were as follows:

Primary Teaching as Professional Goal

by Educational level and Age

1. Slightly more than one-fourth (26.3%) of the
teachers without a bachelor's degree considered
primary teaching their ultimate professional goal,
as compared to slightly more than one-fifth (21.4%)
of the teachers with a master's degree.

2. Slightly more than one-half (52.6%) of the teach-
ers without a bachelor's degree were undecided
about primary teaching as their ultimate profes-
sional goal, as compared to only 35.7 percent

of the teachers with a master's degree.
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More than four-tenths (42.8%) of the teachers
with a master's degree did not consider
primary teaching their ultimate professional
goal, as compared to only 21.0 percent of
the teachers without a bachelor's degree.
Siightly less than one-fifth (19.0%) of the
teachers under thirty considered primary
teaching their ultimate professional goal,
as compared to 34.8 percent of the teachers
who were forty and cver.

More than forty percent (42.9%) of the
teachers under thirty did not consider
primary teaching their ultimate professional
goal, as compared to 26.0 percent of the
teachers who were forty and over.

Eight (38.0%) of the teachers who were under
thirty were undecided about primary teaching
as their ultimate professional goal, as
compared to nine (39.1%) of the teachers

who were forty and over.

Cross Grade Grouping lnstructional

Approach by Educational Level and Age

Two-thirds (66.7%) of the teachers without

a bachelor's degree favored a cross grade
grouping instructional approach, as compared
to 57.1 percent of the teachers with a
master's degree.

Four teachers (22.2%) without a bachelor's
degree did not favor a cross grade grouping
instructional approach. The same number four

(28.5%) of the teachers with a master's degree
g
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did not favor a cross grade crouping instruc-

tional approach.

Twe (1.1%) of the teachers without a bachelor's
degree were undecided about favoring a cross
grade grouping instructional approach as were
the same number two (14.3%) of the teachers
with a master's degree.

in the under thirty age group sixteen (76.1%}
of the teachers favorec s cross grade grouping
instructional apprecach. as compared to seven-
teen (73.9%) of the tecchers who were forty and
over.

AT A~
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One (4.8%) of the Leadiicis dnder tniity
favor a cross grade grouping instructional
approach, as compared to four (17.3%2) of the
teachers who were forty and over.

Four (19.0%) of the teachers under thirty were
sndecided sbout favoring a cross grade grouping
instructional approach, as compared to two

(8.7%) of the teachers who were forty and over.

Departmentalized !nstructional Grouping

by Educational Level and Age

2.

One-third of the teachers without a bachelor's
degree favored a departmentalized grouping instruc-
tional approach, as compared to 28.5 percent

of the teachers with a master's degree.

One-half (50.0%) of the teachers without a
bachelor's degree did not ‘avor a desartmental-
ized grouping instructional approach as com-

pared to six {(42.9%) of the tcachers with a

master's degree.
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Three (16.7%) of the teachers without a
bachelor's degree were undecided about
favoring a departmentalized grouping instruc-
tional approach, as compared to four

(28.5%) of the teachers with a master's
degree.

Only four (19.0%) of the teachers who were
under thirty favored a departmentalized
grouping instructional approach as compared
to eleven {(47.8%) of the teachers who were
forty and over).

Two-thirds (66.7%) of the teachers under
thirty did not favor a departmentalized
grouping approach, as compared to 30.Ah
percent of the teachers who were forty

and over.

Three (14.3%) of the teachers under thirty
were undecided about favoring a departmental-
ized grouping instructional approach, as
compared to five {(21.7%) of the teachers

who were forty or over.

Competency Test Opinion by

Educational Level and Age

Fourteen {73.7%) of the teachers without

a bachelor's degree believed that pupils in

the primary grades should pass a competency
test in mathematics, reading, and language
hefore they are promoted to the next grade,

as compared to thirteen (92.9%) of the teachers
with a master's degree.

Three (15.8%) of the teachers without a

bachelor's degree did not believe that
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primary grade pupile should pass a competency
test before they are prorcted to the next grade,
as compared to none of the teachers with a
master's degree.

Two (10.5%) of the teachers without a bachelor's
degree were undecided as to whether primary
grade pupils should pass a competency test

in reading, mathematics, and language before
they are promoted to the next grade, as com-
pared to one (7.1%) of the teachers with a
master's degree.

More than eighty percent (81.0%) of the teachers
who were under thirty did not believe that pri-
mary grade pupils should paés a competency

test before they are promoted to the next grade,
as compared to sixteen (69.6%) of the teachers
who were forty and over.

only two (9.5%) of the teachers who were under
thirty did not believe that primary grade pupils
should pass a competency test before they are
promoted to the next grade, as compared to

four (17.3%2) of the teachers who were forty

and over.

Two (9.5%) of teachers who were under thirty
were undecided as to whether primary grade
pupils should pass a competency test in mathe-
matics, reading, and language before they are
promoted to the next grade, as compared to

three (13.0%) of the teachers who were forty

and over.
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Recommendations

The Department of Education should encourage
those teachers presently employed without a
bachelor's degree to obtain a bachelor's

degree as soon as possible.

The College of the Virgin Islands and the
Department of Education should combine efforts

to provide courses and in-service activities

in such areas as the following: the teaching

of science, the teaching of social studies,

human relations, multicultural education,

cross grade instructional grouping, team teaching,
¢lassroom Spanish, and West Indian dialects.

The College of the Virgin Islands should consider
establishing a teacher education program leading
to a bachelor's degree in early childhood educa-
tion or making the present bachelor's degree

more pertinent to the needs of primary teachers.
Greater efforts should be made by the Department
of Education to recruit more male teachers for
the primary grades.

There is a need for further research to investi-
gate why only one-fifth of the responding
teachers of this study considered primary teaching
as their ultimate professional goal.

Greater efforts should be made by the Department
of Education to recruit more teachers of West
Indian heritage.

The Department of Education should see that pro-
cedures for mainstreaming primary level handi-

capped pupils are properly carried out.
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Decentralized diagnostic centers should be
established in order to expedite the pro-
cessing of services for special needs pupils.
The Department of Education should provide an
intensive orientation program and a continuing
in-service education program for new teachers

in the West Indian heritage in such areas as
dialect, history, geography, folk tales, and
folk music.

Research should be done to investigate the
effects of the present maximum class size, (thirty
pupils), on primary teachers attitude and morale.
A comprehensive program should be established

to provide intensive remedial classes for
failing primary students.

Primary teachers should be given greater oppor-
tunities to use an ungraded grouping instructional
approach and a team teaching instructional
approach.

The Department of Education should provide
greater opportunities for more adequate parental
involvement in primary education.

The Department of Education should make greater
effort to expedite the distribution of supplies
and materials to classroom teachers.

The Department of Education should provide
greater opportunities for more paraprofessional
assistance for primary teachers.

Administrators and supervisors should be made
aware of significant differences in the philo-
sophy of teachers without 3 bachelor's degree

and teachers with a master's degree in order
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that in-service and supervisory activities

may be adequately desioned to meet the needs

cf each group.

The College of the Virgin fslands should attempt
to attract more primary teachers into its

Master of Arts in tducation program.
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February, 1982
Dear Fellow Primary Teachers:

Your cooperation is needed for a study of the
St. Croix Public School primary teacher (grades 1-3].
The information requested in this guestionnaire will
be used as a basis for this study. No school or
teacher will be identified and all information will
be kept in strict professional confidence.

The findings from the data obtained in this
study should be of value and interest to not only
public school primary teachers (grades 1-3) on St.
Croix, but to all who are concerned with the education
of children in the primary grades {1-3).

Most questions can be answered with a single
check and will take only a few minutes of your
valuable time.

it will be appreciated if you will complete the
questionnaire prior to February 12th and return it
to the main office at your school.

The study has the endorsement of Mrs. Gloria
Canegata, District Superintendent, 5t. Croix, Mrs.
Delta Dorsch, Deputy Commissioner, Curriculum and
lnstruction and Miss Hyacinth Nesbitt, Primary
Supervisor.

Thank you for your coocperation.

VALERIE A. DELEMQS
Primary Teacher
Llexander Henderson School
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A PROFILE OF THE ST. CROtX PUBLIC SCHOOL

PRIMARY TEACHER ({(grades 1-3)

Questionnaire Code Number

PERSONAL DATA

(1} Please indicate your sex

(1) Female
(2} Male

(2) What is your age?

{1} 70 or older
(2) 60-69

(3) 50-59

(4) Lo-49

(5) 30-39

(6) 20-29

(7) Under 20

(3) What is your place of birth?

1Y U.S. Virgin lislands

2) Puerto Rico

3) Other Caribbean lisland
(please specify)

— e —

(L) Mainland U.S.A.
{(please specify state)
(5) Other
(please specify)




(4)
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What is your ethnic heritage?

{1) Native West Indian
(2) Puerto Rican

T {3) Continental Black
{4) Continental Caucasian
{5) Cther

(please specify}

PROFESSTONAL DATA

(5)

{6}

(7)

(8)

Please indicate your primary grade level teaching
assignment for the school ycar 1981-1982.

(1Y Grade One
(2) Grade Two
(3) Grade Three

What is your official status in the Virgin Istands
Department of Education?

{1) Teacher
(2) Substitute Teacher
(3) Aide

How long have you been employed as a public school
teacher on St. Croix?

{1) 25 years or more
(2) 20-24 years

(3) 15-19 years

(4) 10-1h4 years

(5) 5- 9 years

(6) 3- 4 years

(7) I- 2 years

(8} LlLess than one year

What was the nature of your first public school
teaching assignment on St. Croix?

Kindergarten
Primary grades {1-3)
intermediate grades (4-6)
Other

(please specify)

e N e et

(1
(2
(3
(4




(9)

(10)

(11)
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Where were you just prior to becoming a public
school teacher on St. Croix?

(1) U.S. Virgin lslands
{(2) Puertc Rico
{(3) Other Caribbean island
(please specify)
(4) Mainland U.S.A.
(piease specify state)
{c) Other
(please specify)

What position did you hold just prior to becoming
2 public school teacher on St. Croix?

(1} Full time college student

{2) Teacher in a nonpublic school
(3) Homemaker

(5) Other position

(please specify)

What is vour highest earned degree?

(1) Doctorate degree

(2) Master's degree plus additional hours
{3} Master's degree

(4) Bachelor's degree plus additional hours
{5} Bachelor's degree

{6) College work semester hours

(7) High school diploma

(8) GED or eguivalent

(9) Other

(please specify)

Please indicate if you have had a college course in
each or any of the following:

Yes No Teaching of Math

~ Yes __ No Teaching of Reading

:: Yes  No Teaching of Language Arts
Yes No Teaching of Social Studies

" Yes Ko Teaching of Science

:: Yes  No Child Psychology or Child Development
Yes  No Human Relations

Yes No Multicultural Education



(13)

(15)

(17}
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In what vyear did you last receive credit for a
college course?

(1) 1980 or 1081
(2) 1975-1979
{3) 1970-1974
() 1965-1969
(5) Before 1965

Do you have an undergraduate degree?

(1) Yes
(2) No

if yes, from what institution did you receive
vour undergraduate degree? (please specify)

What was your undergraduate major?

(1} Early Childhood Education
(2) Elementary Education
(3) Special Education
(4) Secondary Education
(5) Other
(please specify)

Do you have a graduate degree?

- (1) Yes
(2) No

1f yes, from what institution did you recetve
your graduate degree(s)? (please specify)

In what type of in-service activities have vyou
participated during the past 2L months?
{(check all that apply)

1) College course(s)

(2) USVI Dept. of Education workshop(s)
3) Workshop{s) sponsored by textbook
publishers

(4) Teacher corps course(s)

(5) Other

{please specify)




—
—
(o]

——

(19)

~

;

How many dialects and/or languages other than
"Standard English' do you fully understand?
(check as many as apply)

(1) Crucian dialcct
{2) Other Caribbean or West Indian dialect
(pnlcase specify)
}  Spanish
) Other
{pleasc specify)

Do you consider your present position as a primary
grade teacher to be your ultimate professional
goal?

(1)  Yes

(2} No

(3) Undecided
tf no, what is your ultimate professional goal
and what are your plans for achieving this
goal? (please specify)

PROFESSIONAL OPINIONS

(20)

What do you believe should be the maximum class
size for pupils in primary grades {(1-3)7
(please specify the number of pupils)

How should pupils at your grade level be assigned
to a particular room? (check as many factors

that apply

On o purely raonrdom basis

By academic maturity

By social and emotional maturity
By previous teacher rating

Uther

(piease specify)

T T AT
Vo R — =
e e et e et




(23)

(24)
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| f pupils are grouped homogeneously by achieve-
ment , do you believe that the class size of
groups of underachievers should be ltess than
the maximum class size?

(1) Yes

{2} No

(3) Undecided
(4 Other

(please specify)

Would vou favor a cross grade grouping instructional
approach? (Joplin plan, i.e., a teacher t akes
pupils who are on the same jevel for Reading)

Yes

No

Undecided

ODther

(please specify)

Eua B WX BN N
e St M

(
(
(
{

Have you ever been trained in team teaching?

(1) Yes
(2) No

Are you involved in team teaching?

(1) Yes
{(2) No
If no, would you like to become involved in

team teaching at your grade level?

Yes

NO

Undecided

Other

(please specify)

et e et e

(1
{2
(3
(4
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(25) Would you favor a departmentalized instructional
approach at your grade level? (i.e., a teacher
for Reading, a teacher for Mothematics)

Yes

No

Undecided

Other

(please specify)

]
2
3
4

(26) Do you believe there should be special services
for gifted and talented pupils in the primary
grades {1-3) at your school?

Yes

Neo

Undecided

Other

{(please specify)

(
(
(
(

Mt St N

]
2
3
b

(27) Do you believe that pupils in the primary grades
(1-3) should pass a competency test in Mathematics,
Reading, and Language before they are promoted to
the next grade?

Yes

No

Undecided

Other

(please specify)

(1)
. (2)
(3)
(4)

(28) Do you believe that intensive remedial classes
should be provided for failing third grade
pupils before they are promoted to fourth grade?

{1} Yes

(2} No

(3} Undecided
(4) Other

(please specify)
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{29) is there a primary level Bilingual-Bicultural
education program at your school?

(1} VYes
(2) No

If ves, do you believe that this program is
adequately meeting the needs of the pupils
enrolled in this program?

(1) Yes

(2) No

{3) Undecided
{4) Other

(please specify)

If no, do you believe that there should be a
Bilingual-Bicultural program at your school?

(1) Yes
{2) No
(3) Undecided
(4) Other
(please specify)

(30) Do you have pupils with handicaps mainstreamed
in vour class?

1)
2) No

3) Undecided

4)  Other

(please specify)

| f ves, how many? (please specify)

Do you believe that handicapped pupils should be
mainstreamed in vyour class?

Yes

No

Undecided

Other

(please specify)

P R Y

]
2
3
4

——
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Were you previously advised concerning the needs
and abilities of the mainstreamed pupil{s) prior
to enrollment in your class?

Yes

No

OQther

(pilease specify)

1
2
3

e e

Do you participate (or expect to participate) with
the Special Education Specialists regarding the
following:

Yes  No initial parent's conference
— Yes __ No Mainstreamed pupil's individual
program
__Yes ___ No Periodic meetings with parents
and Special Education Specialists
Yes No Year-end conference with parents

and Special Education Specialists

Are you provided with curriculum materials
especially suited for pupil{s) mainstreamed in
your class?

(1) Yes
(2}  No
(3) Other

(please specify)

{31) Do you believe that diagnostic services should be
provided directly in the schools?

(1) Yes

(2) No

(3) Undecided
{(4) Other

(please specify)




1 (32) Do you believe there is & need for Movement
3 Education in the primary level Physical Education
Curriculum?

primary teachers’

L (1) Yes

(2) No
3 o {3) Undecided
1 . {4) Other
3 (please specify)
3 (33) Is there a need ‘or more supervisory help for
3 (1}  Ye.
1 (2) No
3 (3) Undecided

(4)Y Otner

(please specify)

tf yes, in what three areas is help most needed?
(check any three areas)

(1) Orientation of new teachers

(2) Dealing with special needs pupils
(3) Dealing with unruly pupils

(4) Lesson planning and implementation

of curricula
(5} Facilitating materials and supplies
(6) Other(s)

(please specify)

(34) What do you consider your three greatest needs in
teaching? (check only three)

(1) Adeguate preparation for primary
teaching on St. Croix
)  Adeguate materials and supplies
(3) Adeguzte administrative support
in dealing with unruly pupils
(4) Adequate parental involvement
(5) Adequate paraprofessional assistance
(6) oOther(s)
(plcase specify)
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